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Evidence used to demonstrate achievement 
against the Standards will: 

•	 be drawn directly from the teacher’s work
•	 be derived from a range of sources and must include: 

-	 evidence of student learning
-	 observation of the teacher’s teaching

•	 be annotated to reflect achievement of the Standards by 
taking account of each of the descriptors

•	 show impact on student learning.

When developing evidence teachers should:
•	 work from their usual teaching context and draw 

on documents, observational notes, reflections and 
resources they use in their school or workplace.

•	 reference more than one descriptor against each piece 
of evidence where appropriate and avoid duplication of 
evidence

•	 use evidence that comes from multiple sources, for 
example:
-	 performance data
-	 student work
-	 curriculum, planning and assessment documents
-	 observations and professional conversations or 

collaborations with colleagues
-	 student/parent feedback
-	 records of guided reflections on practice  and 

development against the Standards
•	 ensure the range and context of their teaching practice is 

illustrated in their evidence
•	 show the link between their teaching practice and its 

impact on student learning.  

Showing the impact of teaching practice on 
student learning

Evidence of student learning should be supplied where 
applicable to a descriptor. Such evidence may include, 
for example, student conference outcomes, student work 
samples demonstrating progress, assessment records 
demonstrating progress over time, records of feedback, 
teacher reflection on student learning and needs, and 
student reflections.

Introduction

To achieve full registration, evidence of performance is required at the Proficient career 
stage of the Australian Professional Standards for Teachers. The evidence presented 
by a teacher seeking full registration should cover a broad scope of the teacher’s 
knowledge, practice and engagement. It should demonstrate achievement of each of 
the seven Standards and take account of each of the descriptors. A piece of evidence 
can address multiple descriptors, within and across the Standards.



Annotations
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Using Annotations
Annotation may take different forms such as handwritten 
notations attached to a sample of student work or 
lesson plan, or an explanatory paragraph attached to the 
evidence. A piece of evidence may have one annotation 
which provides information across a number of areas or 
multiple annotations covering individual issues.

Regardless of the form, an annotation should provide 
enough information so that the work can be understood 
by others and demonstrate a teacher’s achievement of 
the Standards/descriptors. 

At a minimum an annotation should:
•	 identify the descriptor/s being accounted for and 

explain links between their evidence and the specific 
descriptor/s

•	 provide context to the evidence in order to situate the 
work such as, what, why and when

•	 demonstrate how the evidence shows achievement of 
the Standards/descriptor/s

•	 identify impact on student learning.

Annotation – Example 2

This lesson sequence on literacy demonstrates my 
achievement of the following descriptors for Standards  
1, 2 and 3 (1.2, 1.3 1.5, 2.1, 2.2, 2.3, 2.6, 3.2, and 3.4).

The structure of the lesson sequence on sentence 
structure and writing show that I understand the 
curriculum and can design and implement appropriate 
and well sequenced classroom lessons. The lesson 
sequence also utilizes a range of learning activities such 
as group sessions, individual tasks and practical (hands-
on) activities all of which cater to different learning needs 
within the classroom.

I have included with this sequence, assessment data 
collected during a previous literacy unit as this was used 
to inform my planning. The assessment data indicated 
the class needed further work on sentence writing. I 
developed the lesson sequence to build on students’ prior 
knowledge of sentence structure and used this knowledge 
to help students improve their written work. The lesson 
sequence includes a student assessment and reflection 
session which shows that most students in the class 
increased their sentence writing capacity.

The lesson sequence included a number of sessions 
using the interactive white board demonstrating how I 
integrate ICT into my general classroom practice. After 
observing one of my colleagues using the white board to 
capture student comments, I included this strategy in my 
lesson sequence. I used the white board to capture the 
sentences written by students during the session which 
we then used to construct a story, giving students an 
opportunity to participate more broadly. 

Annotation – Example 1

My comments to the student on their math work 
illustrate how I provided feedback to help learning 
(5.2). By providing feedback during the lesson I helped 
the student to understand how to work through the 
problem. This enabled the student, as demonstrated in 
the completion of her work, to successfully finish the set 
tasks.
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It is recognised that the evidence teachers can provide will 
vary depending on a number of contextual issues including 
level of schooling, position within a school, type of school and 
jurisdiction. Teachers are encouraged to utilise evidence that is 
specific to their own context. 

While it may not be possible to provide direct evidence 
against every specific descriptor, for example ‘1.6 Strategies 
to support full participation of students with disability’, 
teachers are encouraged to use annotation to draw links and 
explain their knowledge of descriptors not directly applicable 
to their context. For example, a teacher who has not had 
the opportunity to teach a student with a disability may use 
annotation to show how teaching strategies they designed 
and implemented for managing diverse learning needs could 
be adapted to support the full participation and learning of 
students with a disability.

This section provides an illustrative example of how one 
piece of evidence may be used to account for a range of 
descriptors from different Standards.

It also provides examples of evidence available to teachers 
categorised into common evidence types.

Examples of evidence used to 
account for multiple descriptors
A single piece of evidence can be used to address multiple 
descriptors across the seven Standards. The following 
examples highlight a range of descriptors that may be 
covered by a single evidence piece. This list is neither 
comprehensive nor exhaustive.

For example:
•	 a single annotated teaching and learning program may:

-	 promote language, literacy and numeracy skills (2.5)
-	 include evidence of collaborative teaching (6.3)
-	 show consistency with curriculum content (2.3)
-	 utilise ICTs to enhance learning (2.6)

•	 a single teacher reflection may show:
-	 evaluation of effectiveness of resources (3.4)
-	 approaches to classroom management (4.2)
-	 feedback from mentors/supervisors (6.3)
-	 engagement with parents/carers (3.7)

Examples of evidence categorised 
into common evidence types
Teaching and learning programs and/or unit/
lesson plans, for example:

-	 individual learning plans
-	 term, semester or year lesson plans/sequences
-	 across year level lesson plans
-	 resources, tasks and activities developed and used
-	 homework tasks set
-	 outcomes of research that inform program development
-	 mapping of student learning
-	 use of models of learning to develop teaching and learning 

programs and activities
-	 student directed learning goals
-	 development and display of classroom expectations
-	 classroom layout modification

Context Evidence
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Observations, for example:

-	 lesson observation notes
-	 post-observation meeting notes
-	 discussion notes
-	 observations documented of a variety of teacher 

practice/requirements
-	 documented or observed classroom behaviours/

expectations
-	 video/photo of classroom environment
-	 reference from mentor teacher
-	 student task board
-	 use of a range of strategies to manage classroom 

behaviour

Feedback received and given, for example:

-	 student conference outcomes
-	 teacher records of feedback provided
-	 evidence of teacher record keeping system
-	 parent-teacher interview plans and records
-	 parent feedback
-	 360 degree feedback
-	 survey of students
-	 student reflections and feedback
-	 mentoring received

Teacher reflections, for example:

-	 reflective notes on teaching strategies
-	 self analysis and reflection on teaching and learning plans 

and/or unit/lesson plans
-	 audit of the physical classroom environment
-	 professional reading log
-	 diary of practice and reflection
-	 reflection of student learning and needs analysis of 

effectiveness of assessment tools/strategies

Examples of student assessment and/or student 
learning

-	 student conference outcomes
-	 teacher records of student data
-	 assessment plan demonstrating linkages to curriculum
-	 assessment schedule
-	 assessment tools/tests/strategies
-	 documentation of student(s) learning
-	 value adding to student(s) learning 

Examples of communication strategies:

-	 conversation and collaboration logs
-	 meeting logs – from meetings with supervisors, parents, 

mentors, carers, specialists 
-	 samples of two-way communication between teacher 

and parent/carer
-	 records of participation in parent-teacher interviews, 

professional development
-	 correspondence demonstrating mandatory reporting to 

meet legislative requirements

Collaborative work undertaken:

-	 team teaching evidence
-	 sharing of resources
-	 collegial planning and preparation
-	 peer review notes

Professional learning, for example:

-	 professional learning plan
-	 professional learning undertaken
-	 professional learning journal
-	 certificate of attendance at professional learning
-	 review of professional learning done
-	 action research project
-	 certificates of course completion e.g. OHS, First Aid
-	 membership of professional associations

Extracurricular

-	 presentations prepared and delivered
-	 exhibitions/display of student work conducted
-	 involvement in extra-curricular activities
-	 involvement in school policy development
-	 undergraduate and postgraduate studies
-	 formal writing piece to demonstrate knowledge
-	 development of sister/brother school exchanges
-	 production of risk assessment documents
-	 forms developed for camp
-	 evidence of community contact and involvement



APPENDIX 1 

Examples of evidence - by descriptor

This appendix provides detailed examples 
of evidence for meeting each of the 
seven Standards and how they might be 
used to account for each descriptor.  

These examples are not an exhaustive 
list and serve only as an illustration. They 
should not be viewed as a checklist. 

Please note: One quality item can provide 
evidence for a range of descriptors if 
it has been appropriately annotated to 
explain, justify or reflect on practice.
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Professional Knowledge

FOCUS AREA 1.2

UNDERSTAND HOW STUDENTS LEARN

Descriptor

Structure teaching programs using research and collegial 
advice about how students learn.

Examples of evidence

•	 Meeting logs or documented reflections in relation to 
meetings with mentor/supervisor or other appropriate 
colleague who have provided advice about how to 
construct effective teaching programs that is based on 
colleague’s own research

•	  Meeting logs of mentor/supervisor or other appropriate 
colleague who have provided feedback, based on 
research, on a teacher’s program and the new version of 
the program

•	 Teaching and learning programs and/or unit/lesson 
plans which are annotated to demonstrate how they 
reflect research and/or collegial advice about how 
students learn

•	 Professional reading/viewing log and reflections that 
demonstrate research into how students learn

FOCUS AREA 1.1

PHYSICAL, SOCIAL AND INTELLECTUAL DEVELOPMENT AND 
CHARACTERISTICS OF STUDENTS

Descriptor

Use teaching strategies based on knowledge of students’ 
physical, social and intellectual development and 
characteristics to improve student learning.

Examples of evidence

•	 Explanation of differentiated teaching strategies based 
on the teacher’s knowledge of students’ physical, social 
or intellectual development to target the different areas of 
student learning requiring improvement

•	 Individual learning plans incorporating teaching 
strategies that have been selected specifically to address 
the students’  physical, social or intellectual development 
and characteristics

•	 Annotated conversation and collaboration log, notes or 
meeting agenda from working with specialist teachers, 
aides or colleagues that have assisted the teacher to 
select teaching strategies appropriate to their students’  
physical, social or  intellectual development and 
characteristics  

•	 Analysis of the success of teaching strategies selected 
on the progress of the student, and how their learning 
has improved 

•	 Lesson observation notes recording  the teacher 
modifying manner to suit the developmental stages of 
students and/or using an appropriate level of language 
level for the students

•	 Unit/lesson plans demonstrating use of a variety of 
teaching strategies applicable to a range of students

STANDARD 1
Know students and how they learn
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FOCUS AREA 1.4

STRATEGIES FOR TEACHING ABORIGINAL AND TORRES 
STRAIT ISLANDER STUDENTS

Descriptor

Design and implement effective teaching strategies that 
are responsive to the local community and cultural setting, 
linguistic background and histories of Aboriginal and Torres 
Strait Islander students.

Examples of evidence

•	 Teaching and learning programs and/or unit/lesson 
plans that include teaching strategies that have been 
designed and implemented by the teacher based on 
the local community and cultural setting, linguistic 
background and histories of Aboriginal and Torres Strait 
Islander students.

•	 Individual learning programs for students from the local 
community and cultural setting, linguistic background 
and histories of Aboriginal and Torres Strait Islander 
students that include teaching strategies that have been 
designed based on information gathered about students’ 
learning strengths and needs.

•	 Evidence of having sought advice, assistance and 
guidance from persons such as supervisors, colleagues, 
Aboriginal Education Assistants, itinerant teachers, 
elders of Aboriginal communities, counsellors and other 
relevant professionals, such as emails, conversation 
records, file notes, participation in blogs, about teaching 
strategies that are responsive to the local community 
and cultural setting, linguistic background and histories 
of Aboriginal and Torres Strait Islander students

•	 Lesson plans, notes and/or communications 
documenting team teaching and collaborative planning 
with Aboriginal Education Assistant or local community 
representative/s that include effective teaching strategies 
for Aboriginal and Torres Strait Islander students.

•	 Lesson observation notes and discussion about effective 
teaching strategies that has been modified to reflect the 
learning needs and histories of Aboriginal and Torres 
Strait Islander students

FOCUS AREA 1.3

STUDENTS WITH DIVERSE LINGUISTIC, CULTURAL, 
RELIGIOUS AND SOCIOECONOMIC BACKGROUNDS

Descriptor

Design and implement teaching strategies that are 
responsive to the learning strengths and needs of students 
from diverse linguistic, cultural, religious and socioeconomic 
backgrounds.

Examples of evidence

•	 Teaching and learning programs and/or unit/lesson 
plans that include teaching strategies that have been 
designed and implemented by the teacher based on the 
identified learning strengths and needs of students from 
diverse linguistic and/or cultural and/or religious and/or 
socioeconomic backgrounds.

•	 Lesson observation notes or documented reflections 
that record how the teaching strategies designed and 
implemented by the teacher have assisted students to 
meet the learning goals of the lesson. 

•	 Post–observation meeting notes that include information 
as to how the teacher has used her or his knowledge of 
the learning strengths and needs of his or her students 
to inform the design of their teaching strategies so as to 
promote student learning.

•	 Individual learning programs for students from diverse 
linguistic and/or cultural and/or, religious and/or 
socioeconomic backgrounds that include teaching 
strategies that have been designed based on information 
gathered about students’ learning strengths and needs.

•	 Information presented to colleagues regarding teaching 
and learning strategies he or she has designed and 
implemented in his or her classroom together  that 
are responsive to the learning strengths and needs of 
students from diverse linguistic, cultural, religious and 
socioeconomic backgrounds.
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Professional Knowledge

FOCUS AREA 1.6

STRATEGIES TO SUPPORT FULL PARTICIPATION OF 
STUDENTS WITH DISABILITY

Descriptor

Design and implement teaching activities that support the 
participation and learning of students with disability and 
address relevant policy and legislative requirements.

Examples of evidence

•	 Notes of meeting with parents, carers, specialists, 
support teams and services that assist the design and 
implementation of teaching and learning programs or 
units of work or lesson plans

•	 Lesson observation notes that record how the teaching 
strategies designed and implemented by the teacher 
have been adjusted to support the learning needs of 
individual students with disability in accordance with 
policy and Disability Standards for Education

•	 Individual learning plans developed for students with 
disability which may include modification of classroom 
layout or student task board

•	 Teaching and learning programs and/or unit/lesson 
plans including activities that support participation of 
individual students with disability, in accordance with 
policy and legislative requirements 

•	 Demonstrated use of adaptive and assistive technologies 
to support participation and learning of individual 
students with disability

•	 Provides lesson plans, analysis and reflection which 
show a rationale for lesson content and structure based 
on specific learning needs of a student or students with 
disability 

FOCUS AREA 1.5

DIFFERENTIATE TEACHING TO MEET THE SPECIFIC 
LEARNING NEEDS OF STUDENTS ACROSS THE FULL RANGE 
OF ABILITIES

Descriptor

Develop teaching activities that incorporate differentiated 
strategies to meet the specific learning needs of students 
across the full range of abilities.

Examples of evidence

•	 Student led conference outcomes informing 
development of teaching activities and/or strategies 
to meet the specific learning strengths and needs of 
students across a full range of abilities

•	 Individual learning plans developed using specific 
teaching activities and/or strategies to meet individual 
needs and strengths of students across the full range of 
abilities

•	 Annotated student work samples/learning tasks 
demonstrating different teaching strategies used to meet 
the specific learning needs of students across the full 
range of abilities 

•	 Teaching activities that have been developed as a result 
of  collaborative planning or consultation with the ESL 
teacher/Counsellor/Aboriginal Education Assistant, 
Gifted and Talented Coordinator, Learning Support 
Coordinator
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FOCUS AREA 2.2

CONTENT SELECTION AND ORGANISATION

Descriptor

Organise content into coherent, well-sequenced learning 
and teaching programs.

Examples of evidence

•	 Teaching and learning program and/or unit/lesson plans 
are sequenced to develop understanding of content

•	 Teaching and learning program and/or unit/lesson plans  
reflect curriculum requirements and are appropriately 
balanced  

•	 Discussion and/or lesson observation notes of the 
teacher presenting content in a coherent, well-
sequenced learning and teaching program

•	 Self analysis and reflection of the teaching and learning 
program and/or unit/lesson plans and their coherence 
and demonstrated student learning through assessment

•	 Unit/lesson plans that illustrate connections between 
content of teaching areas and development  
of subject-specific literacy and numeracy skills

FOCUS AREA 2.1

CONTENT AND TEACHING STRATEGIES OF THE  
TEACHING AREA

Descriptor

Apply knowledge of the content and teaching strategies of 
the teaching area to develop engaging teaching activities.

Examples of evidence

•	 Teaching and learning programs and/or units of work 
and/or lesson plans including learning activities designed 
to engage the students in learning

•	 Teaching and learning programs annotated to show 
modifications to activities designed to engage the 
students in learning

•	 Lesson observation notes or documented reflections 
about content, strategies and activities used specific to 
the learning context

•	 Student work samples that are annotated to show 
engagement in learning of content

•	 Relevant resources that have been customised to suit 
learning needs of students

STANDARD 2
Know the content and how to teach it
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Professional Knowledge

FOCUS AREA 2.4

UNDERSTAND AND RESPECT ABORIGINAL AND TORRES 
STRAIT ISLANDER PEOPLE TO PROMOTE RECONCILIATION 
BETWEEN INDIGENOUS AND NON-INDIGENOUS 
AUSTRALIANS

Descriptor

Provide opportunities for students to develop understanding 
of and respect for Aboriginal and Torres Strait Islander 
histories, cultures and languages.

Examples of evidence

•	 Teaching and learning programs and/or lesson plans 
with a variety of teaching and learning activities that link 
to syllabus outcomes/objectives and/or school or system 
policies to support student understanding of and respect 
for Aboriginal and Torres Strait Islander histories, cultures 
and languages 

•	 Lesson observation notes and discussion about lesson 
content and structure to develop student understanding 
of and respect for Aboriginal and Torres Strait Islander 
histories, cultures and languages

•	 Lesson plans, notes and/or communications 
documenting team teaching and collaborative planning 
with Aboriginal Education Assistant or local community 
representative/s to develop student understanding of 
and respect for Aboriginal and Torres Strait Islander 
histories, cultures and languages

•	 Student work samples which show student 
understanding of and respect for Aboriginal and Torres 
Strait Islander histories, cultures and languages

•	 Observations/records of participation in assemblies, 
fieldwork or community involvement to develop 
understanding of and respect for Aboriginal and Torres 
Strait Islander histories, cultures and languages

•	 Records of pastoral work with students to develop 
understanding of and respect for Aboriginal and Torres 
Strait Islander histories, cultures and languages

FOCUS AREA 2.3

CURRICULUM, ASSESSMENT AND REPORTING

Descriptor

Design and implement learning and teaching programs 
using knowledge of curriculum, assessment and reporting 
requirements.

Examples of evidence

•	 Teacher records of feedback given to students 
demonstrating knowledge of curriculum, assessment 
and reporting requirements

•	 Lesson observation notes and discussion which shows 
that the teacher conforms to curriculum, assessment 
and reporting requirements

•	 Teaching and learning programs and/or lesson plans 
using appropriate knowledge of curriculum, assessment 
and reporting requirements

•	 Evidence of the teacher’s record keeping system, such 
as a copy of their mark book

•	 Written reports to parents demonstrating compliance 
with curriculum, assessment and reporting requirements

•	 Assessment plan which shows clear links to the learning 
and teaching program and reporting cycle

•	 Self-reflection or documented evidence of value adding 
to student results

•	 Assessment activities, criteria and marking guides that 
illustrate how assessment relates to curriculum and 
learning outcomes
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FOCUS AREA 2.6

INFORMATION AND COMMUNICATION TECHNOLOGY (ICT)

Descriptor

Use effective teaching strategies to integrate ICT into 
learning and teaching programs to make selected content 
relevant and meaningful.

Examples of evidence

•	 Teaching and learning programs and/or lesson plans 
with a variety of ICT teaching and learning activities 
(for example, Web-based research, Web 2.0 tools 
such as podcasting, blogs, social bookmarking, social 
networking, RSS, use of ICT applications such as  Word, 
PowerPoint, Excel and subject/KLA/stage appropriate 
software) that link to syllabus outcomes/objectives and 
take into account available ICT resources

•	 Lesson observation notes, reflection and discussion 
about the integration of ICT into lesson content and 
structure 

•	 Teaching and learning programs and/or lesson plans 
which show the integration of ICT into activities to make 
content more meaningful

•	 Lesson observation notes, emails, records of discussion, 
file notes, participation in blogs which show the teacher 
having worked collaboratively with ICT integrator or 
support staff 

•	 Student reflections which show that ICT resources are 
relevant and meaningful to students’ learning needs and 
interests

FOCUS AREA 2.5

LITERACY AND NUMERACY STRATEGIES

Descriptor

Apply knowledge and understanding of effective teaching 
strategies to support students’ literacy and numeracy 
achievement.

Examples of evidence

•	 Teaching and learning programs and/or lesson plans 
with a variety of teaching and learning activities (e.g. 
differentiated curriculum, collaborative learning, ICT, 
higher order thinking) that link to syllabus outcomes/
objectives 

•	 Teaching and learning programs and/or lesson plans 
which show the application of explicit and structured 
literacy and numeracy strategies

•	 Lesson observation notes and discussion about 
lesson content and structure which show the teacher’s 
knowledge, understanding, and/or teaching strategies to 
support students’ literacy and /or numeracy achievement

•	 Student work samples linked to excerpts from program 
or lesson plans demonstrating literacy and/or numeracy 
strategies and student learning

•	 Lesson observation notes, emails, records of discussion, 
file notes, participation in blogs which show the teacher 
having worked collaboratively with external support, 
such as ESL teachers and support teachers to meet 
student literacy and/or numeracy needs 



Professional Practice

FOCUS AREA 3.2

PLAN, STRUCTURE AND SEQUENCE LEARNING PROGRAMS

Descriptor

Plan and implement well-structured learning and teaching 
programs or lesson sequences that engage students and 
promote learning.

Examples of evidence

•	 Teaching and learning programs and/or lesson plans, 
analysis or reflections which show reference to the 
teaching and learning cycle and different models of 
learning

•	 Lesson observations notes and discussion records of 
lesson content and structure which show:

o	 planning and implementation of well-structured 
learning and teaching programs or lesson sequences

o	 students are engaged in interesting lessons

•	 Student work samples that are linked to teaching and 
learning programs and/or lesson plans to demonstrate 
student engagement and learning

•	 Lesson plans that display flexibility, logic, sequencing 
and variety in activities and resources

•	 Sample homework tasks that are relevant to the lesson

•	 Assessment items that measure student achievement of 
stated outcomes

FOCUS AREA 3.1

ESTABLISH CHALLENGING LEARNING GOALS

Descriptor

Set explicit, challenging and achievable learning goals for all 
students.

Examples of evidence

•	 Teaching and learning programs and/or lesson plans, 
analysis or reflections which: 

o	 show reference to the explicit, challenging and 
achievable learning goals for all students during the 
teaching and learning cycle 

o	 relate teaching and learning goals to the curriculum

•	 Student work samples that are linked to teaching and 
learning programs and/or lesson plans to demonstrate 
the link between goals set, assessment and student 
learning

•	 Lesson observation notes and/or discussion where the 
teacher:

o	 articulates high yet realistic and measurable goals so 
students understand the direction of the lesson and 
expectations

o	 explains to students what the goals are and what 
steps are to be taken in order to achieve them

•	 Lesson evaluation notes where the teacher evaluates the 
lesson based on the level of achievement of goals

•	 Development of Individual Learning Plans for students

STANDARD 3
Plan for and implement effective teaching and learning
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FOCUS AREA 3.4

SELECT AND USE RESOURCES

Descriptor

Select and/or create and use a range of resources, 
including ICT, to engage students in their learning.

Examples of evidence

•	 Teaching and learning programs and/or lesson plans 
which show a variety of teaching and learning resources, 
including ICT, which link syllabus outcomes/objectives

•	 Lesson observation notes and discussion records that 
show that the teacher has selected, created and used a 
range of resources, including ICT, to engage students in 
their learning

•	 Student work samples which show that students are 
engaged in their learning and that a variety of resources, 
including ICT, has been used

•	 Lesson plans, analysis and reflections that show how 
the teacher has mapped resources, including ICT, to 
students’ learning needs

•	 Examples of resources used in the classroom that have 
been customised by the teacher for students to access

•	 Teaching programs and/or lesson plans which show 
that the teacher has used curriculum support materials 
effectively, developed reusable resources, incorporated 
resources into the classroom environment, changed 
resources according to the activity, trialed resources, 
supported students’ critical thinking in use of resources 
and ensured that students use resources appropriately 

FOCUS AREA 3.3

USE TEACHING STRATEGIES

Descriptor

Select and use relevant teaching strategies to develop 
knowledge, skills, problem solving and critical and 
creative thinking.

Examples of evidence

•	 Teaching and learning programs and/or lesson plans 
which show a variety of teaching and learning activities 
including:

o	 problem solving, critical thinking and creative thinking 
that link syllabus outcomes/objectives

o	 debate, hands-on activities, role playing, practical 
activities, frequent opportunities for skills practice, 
relevant projects, site studies and excursions

•	 Lesson observations notes and discussion records:

o	 of lesson content and structure which show that the 
teacher has selected a range of appropriate teaching 
strategies

o	 that show how the teacher has used a variety of 
group structures to develop knowledge, skills, 
problem solving ,creative and critical thinking and 
collaboration

•	 Student work samples which show how the teacher has 
promoted self-directed work

•	 Lesson plans which show the selection and use of 
appropriate ICT based strategies and applications  to 
develop knowledge, skills, problem solving and critical 
and creative thinking 

 TRANSITION TO FULL REGISTRATION - Providing evidence of practice     15



Professional Practice

FOCUS AREA 3.6

EVALUATE AND IMPROVE TEACHING PROGRAMS 

Descriptor

Evaluate personal teaching and learning programs using 
evidence, including feedback from students and student 
assessment data, to inform planning.

Examples of evidence

•	 Teaching and learning programs and/or lesson plans, 
analysis or reflections which show reference to the 
teaching and learning cycle and scope and sequence

•	 Evaluation of teaching and learning programs and/or 
lesson plans, based on evidence, including  evidence 
of use of student feedback to evaluate and improve 
teaching and learning programs 

•	 Modified teaching and learning programs or lesson plans 
based on evaluation of evidence, including feedback 
from student assessment data, of how the students 
performed, what went well, what did not work and why

•	 Record of meetings with supervisor regarding teaching 
observed, lesson planning and student learning, 
including feedback from student assessment data

FOCUS AREA 3.5

USE EFFECTIVE CLASSROOM COMMUNICATION

Descriptor

Use effective verbal and non-verbal communication 
strategies to support student understanding, participation, 
engagement and achievement.

Examples of evidence

•	 Lesson observation notes and discussion records about 
the teacher’s interaction with students that show that 
the teacher has used effective verbal and non-verbal 
communication strategies in the classroom to support 
student understanding, participation, engagement 
and achievement, including responding positively and 
inclusively to all students

•	 Student work samples that demonstrate the teacher’s 
effective communication strategies

•	 Lesson observation notes which show that the teacher 
models use of grammatically acceptable and precise 
language, explains and uses appropriate terms for the 
level and stage, speaks loudly enough for all students 
to hear, uses voice effectively with respect to pitch, 
strength, speed and confidence, uses a mixture of oral 
and visual communication strategies

•	 Lesson plans which show the use of advanced 
organisers, such as concept maps, and use of visual 
learning aids

•	 Lesson observations of the teacher using effective 
questioning and/or discussion techniques, including a 
variety of questions at appropriate levels and encourages 
risk-taking and prepares students for discussion

•	 Teaching and learning programs and lesson plans 
that demonstrate personal literacy and attention 
to the development of literacy skills of students to 
enable  understanding, participation, engagement and 
achievement
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FOCUS AREA 3.7

ENGAGE PARENTS/ CARERS IN THE EDUCATIVE PROCESS

Descriptor

Plan for appropriate and contextually relevant opportunities 
for parents/ carers to be involved in their children’s learning.

Examples of evidence

•	 Plans for parent/carer and teacher interviews

•	 Emails, letters and other records of communications 
between the teacher and parents/carers to encourage 
parents/carers to be involved in school and/or classroom 
activities 

•	 Lesson plans or lesson observations which show how 
parents/carers’ skills, knowledge and expertise have 
been used in accordance with school protocols to 
enhance teaching and learning programs

•	 Samples of two-way communication between the 
teacher and parents/carers, including opportunities for 
parents/carers to give feedback on homework , class 
newsletters

•	 Records of participation in and preparation for parent/
carer and teacher meetings
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FOCUS AREA 4.2

MANAGE CLASSROOM ACTIVITIES

Descriptor

Establish and maintain orderly and workable routines to 
create an environment where student time is spent on 
learning tasks.

Examples of evidence

•	 Lesson observations, notes and discussion of:

o	 student time spent on learning tasks

o	 established explicit routines which are implemented 
and enforced consistently

o	 systems implemented that encourage student 
learning

•	 Classroom management documentation, including 
annotated copy of school behaviour management forms 

•	 Documented  and/or observed implementation of 
classroom management strategies, including entering/
exiting the room, interactions and moving in the 
classroom during lessons

•	 Lesson plans and structure that show effective time 
management, set realistic time frames, are well paced 
and move through a variety of tasks, allow time for 
varying time on tasks for different levels, ensure 
timetable is related to curriculum with appropriate 
amount of time allocated to each KLA in primary schools

•	 Lesson plans showing that classroom routines are 
clearly articulated and negotiated, lesson outline, 
opening and closure is planned

FOCUS AREA 4.1

SUPPORT STUDENT PARTICIPATION

Descriptor

Establish and implement inclusive and positive interactions 
to engage and support all students in classroom activities.

Examples of evidence

•	 Lesson observation notes and discussion about: 

o	 interactions with students (using students’ names, 
shows respect for significant events in students’ 
lives, listening positively to students, acknowledging 
students’ contributions, allowing students to 
respond appropriately, being accessible to students, 
displaying equitable amounts of time/engagement 
with individuals, dealing with issues/problems fairly, 
exhibiting a caring attitude and showing interest in 
all students acknowledgement and value for student 
responses and inclusive distribution of questions 
around the class so that all can participate, including 
use of further questions to draw out answers from 
reluctant students)

o	 the classroom/learning environment, lesson content 
and structure, communication strategies and the 
effectiveness of classroom discussion and group work 

o	 celebration of student work, including publicly 
acknowledging or praising student effort, offering 
constructive feedback, encouraging individual talents 
and gifts and offering students extra help, time or 
explanation if required

o	 the teacher’s modelling of respect, rapport, work 
ethic, politeness and positive language and tone when 
dealing with students, colleagues and parents/carers

•	 Lesson observation notes and/or annotated class roll to 
display awareness of students’ needs and backgrounds

•	 Documented or observed  management of student 
behavior including implementation of clear expectations, 
protocols and/or rules and consequences

•	 Video/photo of classroom environment incorporating 
an audit of how it will promote inclusive and positive 
interaction to engage and support all students

Professional Practice

STANDARD 4
Create and maintain supportive and safe learning environments
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FOCUS AREA 4.4

MAINTAIN STUDENT SAFETY

Descriptor

Ensure students’ wellbeing and safety within school by 
implementing school and/ or system, curriculum and 
legislative requirements.

Examples of evidence

•	 Lesson plans, observation notes, reflections on 
correspondence or reflections that show implementation 
of school discipline and welfare policies and positive 
welfare/classroom practices which reflect school policies

•	 Lesson and/or fieldwork plans which show that the 
teacher knows and understands the concept and 
implications of risk management and can clearly identify 
risks

•	 Lesson plans and/or observation notes which show 
awareness of school and/or system requirements in 
terms of bullying

•	 Correspondence, meeting records or risk assessment 
documentation to show recognition of individual risk 
assessments for individual students and referrals where 
relevant

•	 Lesson observations showing that the teacher 
implements safety procedures such as being first 
into the room and last out, ensuring eye contact with 
students ,avoiding turning back to write on the board 
or assisting individual students for extended periods, 
maintaining a physically clear classroom

•	 Correspondence showing that the teacher reports 
issues or incidents to appropriate personnel

•	 Documentation, such as marked rolls and annotated 
rolls, recording student attendance, absence and 
student safety concerns

FOCUS AREA 4.3

MANAGE CHALLENGING BEHAVIOUR

Descriptor

Manage challenging behaviour by establishing and 
negotiating clear expectations with students and 
addressing discipline issues promptly, fairly and respectfully.

Examples of evidence

•	 Lesson observations, notes, videos, photos and 
discussion notes which show clear evidence of student 
interactions and understanding of expectations and 
consequences

•	 Emails or other correspondence or records that shows 
implementation and maintenance of school discipline 
and welfare policies, implementation of the school’s 
referral process 

•	 Documents, such as emails, letters or notes from 
conversations and meetings to show how the teacher 
follows up and ensures students complete tasks

•	 Lesson plans, observations, notes, correspondence or 
reflections that show implementation of school discipline 
and welfare policies and positive welfare/classroom 
practices which reflect school policies including a range 
of strategies to manage classroom behaviour
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FOCUS AREA 4.5

USE ICT SAFELY, RESPONSIBLY AND ETHICALLY

Descriptor

Incorporate strategies to promote the safe, responsible and 
ethical use of ICT in learning and teaching.

Examples of evidence

•	 Teaching and learning programs that demonstrate 
explicit inclusion of outcomes to promote the safe, 
responsible and ethical use of ICT

•	 Lesson plans and/or classroom observation notes 
which show explicit teaching and learning strategies 
to promote safe, responsible and ethical use of ICT in 
learning and teaching (for example, awareness of cyber 
bullying, harassment, appropriate use of text messaging, 
plagiarism, referencing conventions  and academic 
honesty)

•	 Assessment tasks that include clear guidelines to 
students about plagiarism, referencing conventions and 
academic honesty

•	 Samples of email and online communications (such 
as blogs) between teacher and students that model 
responsible and ethical use of ICT

•	 Printed excerpts of student online communications 
with each other that demonstrate their responsible and 
ethical use of ICT as a consequence of identified learning 
and teaching strategies
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STANDARD 5
Assess, provide feedback and report on student learning

FOCUS AREA 5.2

PROVIDE FEEDBACK TO STUDENTS ON THEIR LEARNING

Descriptor

Provide timely, effective and appropriate feedback to 
students about their achievement relative to their  
learning goals.

Examples of evidence

•	 Logs of student conferences outlining feedback given 
to students on progress and achievement against their 
learning goals

•	 Question matrix developed to allow students to 
receive consistently structured feedback on their 
learning including positive achievement and areas for 
improvement, why and how to achieve goals and how to 
move forward

•	 Examples of student work showing teacher feedback

•	 Teaching and learning programs or units of work or 
lesson plans individualised for students to address 
specific issues identified by assessment data

•	 Record of report moderation between teaching 
colleagues to demonstrate students are receiving timely, 
consistent and efficient feedback aligned with their 
learning goals

FOCUS AREA 5.1

ASSESS STUDENT LEARNING

Descriptor

Develop, select and use informal and formal, diagnostic, 
formative and summative assessment strategies to assess 
student learning.

Examples of evidence

•	 Examples of student work resulting from various 
assessment strategies developed by the teacher

•	 Notes from observation of teacher relating to use of 
assessment strategies

•	 Examples of lesson plans or excerpts from T/L program 
showing planned assessments and strategies to be 
used

•	 Teacher’s analysis of a sample of student work that 
recognises diagnostic information to be used

•	 Teacher’s notes from evaluation of lesson/s showing 
informal assessment information gathered

•	 Teacher’s class assessment schedule showing range of 
assessment strategies with analysis of expected use

•	 Assessment rubrics developed as part of a teaching 
program to assess students’ achievement of learning 
goals

•	 Assessment plans, tasks, marking criteria or rubrics, 
student work samples and examples of provided 
feedback that reference curriculum/unit outcomes or 
objectives

Professional Practice
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FOCUS AREA 5.4

INTERPRET STUDENT DATA

Descriptor

Use student assessment data to analyse and evaluate 
student understanding of subject/content, identifying 
interventions and modifying teaching practice.

Examples of evidence

•	 Analysis of student assessment data identifying 
strengths and weaknesses in students understanding of 
core concepts in learning areas

•	 Evaluation of teaching program and/or lesson plans 
with specific reference to student assessment data 
to analyse and evaluate student understanding of the 
content/lesson with identification of interventions and 
modifications to teaching practice to reflect analysis of 
assessment data

•	 Teaching and learning programs and or lesson plans 
annotated to show modification as a result of student 
assessment data

•	 Description of intervention techniques for students as 
a result of the data compiled following assessment of 
learning

•	 Analysis of a sample of student work that recognises 
diagnostic information to be used

•	 Comparison between assessment of prior learning and 
assessments after content has been taught

•	 Assessment of individual learning plans in relation to 
achievement of learning outcomes

FOCUS AREA 5.3

MAKE CONSISTENT AND COMPARABLE JUDGMENTS 

Descriptor

Understand and participate in assessment moderation 
activities to support consistent and comparable judgments 
of student learning.

Examples of evidence

•	 Team moderation report produced following moderation 
of student assessment where assessment judgements 
are adjusted to improve consistency and comparability

•	 Work samples produced that have been annotated to 
reflect assessment rubric formation

•	 Assessment rubrics developed as part of a teaching 
program to assess students’ achievement of learning 
goals

•	 Assessment plans, tasks, marking criteria or rubrics,  
student work samples and examples of provided 
feedback that implement the school or system policy 
regarding the moderation of assessment activities

Professional Practice
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FOCUS AREA 5.5

REPORT ON STUDENT ACHIEVEMENT

Descriptor

Report clearly, accurately and respectfully to students and 
parents/carers about student achievement, making use of 
accurate and reliable records.

Examples of evidence

•	 De-identified record of three way conferences 
conducted to discuss student achievement involving 
students and parents/carers in accordance with school 
policy and practice

•	 Accurate, reliable and comprehensive assessment 
records that have been maintained for each student and 
used to assist reporting

•	 De-identified record of engagement with parents/carers 
through mediums such as phone, email, meetings, 
etc demonstrating constant liaison regarding student 
achievement

•	 Preparation for parent-teacher interviews demonstrating 
accurate and respectful reporting of students’ strengths 
and weaknesses and identifying future opportunities for 
improvement of each student

•	 De-identified student assessment reports to parents
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FOCUS AREA 6.2

ENGAGE IN PROFESSIONAL LEARNING AND IMPROVE 
PRACTICE

Descriptor

Participate in learning to update knowledge and practice, 
targeted to professional needs and school and/or  
system priorities.

Examples of evidence

•	 Evidence of participation in professional learning 
activities to update knowledge and practice (including 
online professional learning opportunities, such as online 
courses, blogs and webinars), targeted to school and/or 
system priorities

•	 Professional learning plan that contains self-analysis and 
reflection in relating professional learning to knowledge 
and practice, targeted professional learning needs and 
school and/or system priorities

FOCUS AREA 6.1

IDENTIFY AND PLAN PROFESSIONAL LEARNING NEEDS

Descriptor

Use the Australian Professional Standards for Teachers and 
advice from colleagues to identify and plan professional 
learning needs.

Examples of evidence

•	 Meeting records with supervisor and/or colleagues 
regarding observed teaching, lesson planning and 
student achievement that are linked to identified 
Standards, focus areas and/or descriptors from the 
Australian Professional Standards for Teachers

•	 Professional learning plan that is linked to identified 
Standards, focus areas and/or descriptors from the 
Australian Professional Standards for Teachers

•	 Record of engagement in professional development 
courses and professional learning activities (for example, 
listening to and learning from colleagues, professional 
reading, working with or as a mentor or coach, 
undertaking post-graduate study, participating in school 
or system based professional learning projects such 
as lesson study and other forms of action research), 
including their relevance to identified Standards, focus 
areas and/or descriptors from the Australian Professional 
Standards for Teachers

•	 Performance appraisal documents identifying goals for 
learning that link to the Australian Professional Standards 
for Teachers

Professional Engagement

STANDARD 6
Engage in professional learning
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FOCUS AREA 6.4

APPLY PROFESSIONAL LEARNING AND IMPROVE STUDENT 
LEARNING

Descriptor

Undertake professional learning programs designed to 
address identified student learning needs.

Examples of evidence

•	 Professional learning plan which shows a selection 
of professional development courses and other 
professional learning activities that are based on 
identified student learning needs

•	 Student assessment that informs the choice of 
professional learning to be sourced and undertaken

•	 Professional reading log showing reading undertaken 
which addresses identified student learning needs

•	 Action research undertaken to address identified student 
learning needs with a focus on improved teacher 
practice

FOCUS AREA 6.3

ENGAGE WITH COLLEAGUES AND IMPROVE PRACTICE

Descriptor

Contribute to collegial discussions and apply constructive 
feedback from colleagues to improve professional 
knowledge and practice.

Examples of evidence

•	 Minutes of professional committee meetings of which the 
teacher is an active participant, detailing the involvement 
of the teacher in collaborative discussion, evaluation and 
reflection

•	 Evidence of participation in online discussions, online 
courses, blogs and other virtual professional learning 
communities, such as a printout of an excerpt of 
the online discussion which shows the teacher’s 
participation with colleagues

•	 Evidence of engagement in regular constructive 
discussion with colleagues including feedback aimed 
at supporting improvement in professional practice and 
annotation of teaching and learning programs and/or 
unit/lesson plans accordingly

•	 Documented reflection on practice arising from a 
professional discussion with a colleague 
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FOCUS AREA 7.2

COMPLY WITH LEGISLATIVE, ADMINISTRATIVE AND 
ORGANISATIONAL REQUIREMENTS

Descriptor

Understand the implications of and comply with relevant 
legislative, administrative, organisational and professional 
requirements, policies and processes.

Examples of evidence

•	 Meeting records, emails and other communications 
which show an understanding of mandatory reporting 
requirements

•	 Teaching and learning programs and/or lesson plans 
which show evidence of implementation of mandatory 
policy documents

•	 Classroom behavior policy which shows the 
implementation of school and system policies and 
procedures

•	 Professional leaning undertaken regarding relevant 
legislative, administration, organizational and professional 
requirements and teacher accountability

•	 De-identified communication demonstrating compliance 
with relevant legislative, administrative, organisational 
and professional requirements

•	 Reference or endorsement from principal/employer

FOCUS AREA 7.1

MEET PROFESSIONAL ETHICS AND RESPONSIBILITIES

Descriptor

Meet codes of ethics and conduct established by regulatory 
authorities, systems and schools.

Examples of evidence

•	 Appropriately de-identified meeting records, emails and 
other communications which show an understanding of 
mandatory reporting requirements

•	 Annotated teaching and learning programs, lesson 
plans, teaching materials and/or  assessments which 
show appropriate credit given to sources, including 
colleagues, websites, books, journal articles 

•	 Notes or other communications which show permission 
being sought from students and/or colleagues for the 
use of their intellectual property where required

•	 Reference or endorsement from principal/employer

Professional Engagement

STANDARD 7
Engage professionally with colleagues, parents/carers and the community
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FOCUS AREA 7.4

ENGAGE WITH PROFESSIONAL TEACHING NETWORKS AND 
BROADER COMMUNITIES

Descriptor

Participate in professional and community networks and 
forums to broaden knowledge and improve practice.

Examples of evidence

•	 Certificates to validate attendance at beginning teacher 
and professional networking meetings, including online 
educational forums, with reflections that show how 
knowledge has been broadened and/or practice has 
been improved

•	 Printout of excerpt from online professional or 
community networks (for example, beginning teachers) 
which shows participation to broaden knowledge and 
improve practice

•	 Communication which shows participation in 
professional and community networks and forums to 
broaden knowledge and improve practice

•	 Record of activities undertaken in a professional network

FOCUS AREA 7.3

ENGAGE WITH THE PARENTS/CARERS

Descriptor

Establish and maintain respectful collaborative relationships 
with parents/ carers regarding their children’s learning and 
well-being.

Examples of evidence

•	 Written reports and records of student progress, letters 
home and other written communications with parents/
carers that demonstrate respect and collaboration 
regarding the child’s learning and well-being and that 
follow school protocols

•	 Planning documents for meetings with parents/carers

•	 Notes from observations by supervisor/mentor (for 
example, in meetings, during assemblies and community 
meetings, on excursions, in parent/teacher meetings) 
show the teacher establishes/maintains respectful 
collaborative relationships through the use of appropriate 
language, tone and body language

•	 Examples of opportunities for parent/carer contributions 
to homework sheets, class newsletters and at parent-
teacher meetings



Evidence mapping template
APPENDIX 2 

This evidence mapping template is an 
optional resource that may assist provisionally 
registered teachers ensure evidence has been 
provided against each Standard/descriptor. 

Please note: There is no prescribed 
number of pieces that must be provided 
as evidence in support of an application. 



1 – KNOW STUDENTS AND HOW THEY LEARN
# DESCRIPTORS EVIDENCE EXAMPLES

1.1 Use teaching strategies based on knowledge of 
students’ physical, social and intellectual development 
and characteristics to improve student learning.

1.2 Structure teaching programs using research and 
collegial advice about how students learn.

1.3 Design and implement teaching strategies that are 
responsive to the learning strengths and needs of 
students from diverse linguistic, cultural, religious and 
socioeconomic backgrounds.

1.4 Design and implement effective teaching strategies 
that are responsive to the local community and 
cultural setting, linguistic background and histories of 
Aboriginal and Torres Strait Islander students.

1.5 Develop teaching activities that incorporate 
differentiated strategies to meet the specific learning 
needs of students across the full range  
of abilities.

1.6 Design and implement teaching activities that support 
the participation and learning of students with 
disability and address relevant policy and legislative 
requirements.

2 – KNOW THE CONTENT AND HOW TO TEACH IT
# DESCRIPTORS EVIDENCE EXAMPLES

2.1 Apply knowledge of the content and teaching 
strategies of the teaching area to develop engaging 
teaching activities.

2.2 Organise content into coherent, well-sequenced 
learning and teaching programs.

2.3 Design and implement learning and teaching 
programs using knowledge of curriculum, assessment 
and reporting requirements.

2.4 Provide opportunities for students to develop 
understanding of and respect for Aboriginal and Torres 
Strait Islander histories, cultures and languages.

2.5 Apply knowledge and understanding of effective 
teaching strategies to support students’ literacy and 
numeracy achievement.

2.6 Use effective teaching strategies to integrate ICT into 
learning and teaching programs to make selected 
content relevant and meaningful.
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3 – PLAN FOR AND IMPLEMENT EFFECTIVE TEACHING AND LEARNING
# DESCRIPTORS EVIDENCE EXAMPLES

3.1 Set explicit, challenging and achievable learning goals 
for all students.

3.2 Plan and implement well-structured learning and 
teaching programs or lesson sequences that engage 
students and promote learning.

3.3 Select and use relevant teaching strategies to develop 
knowledge, skills, problem solving and critical and 
creative thinking.

3.4 Select and/or create and use a range of resources, 
including ICT, to engage students in their learning.

3.5 Use effective verbal and non-verbal communication 
strategies to support student understanding, 
participation, engagement and achievement.

3.6 Evaluate personal teaching and learning programs 
using evidence, including feedback from students and 
student assessment data, to inform planning.

3.7 Plan for appropriate and contextually relevant 
opportunities for parents/carers to be involved in their 
children’s learning.

4 – CREATE AND MAINTAIN SUPPORTIVE AND SAFE LEARNING ENVIRONMENTS
# DESCRIPTORS EVIDENCE EXAMPLES

4.1 Establish and implement inclusive and positive 
interactions to engage and support all students in 
classroom activities

4.2 Establish and maintain orderly and workable routines 
to create an environment where student time is spent 
on learning tasks.

4.3 Manage challenging behaviour by establishing and 
negotiating clear expectations with students and 
addressing discipline issues promptly, fairly and 
respectfully.

4.4 Ensure students’ wellbeing and safety within school by 
implementing school and/or system, curriculum and 
legislative requirements.

4.5 Incorporate strategies to promote the safe, responsible 
and ethical use of ICT in learning and teaching.
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5 – ASSESS, PROVIDE FEEDBACK AND REPORT ON STUDENT LEARNING
# DESCRIPTORS EVIDENCE EXAMPLES

5.1 Develop, select and use informal and formal, 
diagnostic, formative and summative assessment 
strategies to assess student learning.

5.2 Provide timely, effective and appropriate feedback 
to students about their achievement relative to their 
learning goals.

5.3 Understand and participate in assessment moderation 
activities to support consistent and comparable 
judgments of student learning.

5.4 Use student assessment data to analyse and evaluate 
student understanding of subject/content, identifying 
interventions and modifying teaching practice.

5.5 Report clearly, accurately and respectfully to students 
and parents/carers about student achievement, 
making use of accurate and reliable records.

6 – ENGAGE IN PROFESSIONAL LEARNING
# DESCRIPTORS EVIDENCE EXAMPLES

6.1 Use the Australian Professional Standards for 
Teachers and advice from colleagues to identify and 
plan professional learning needs.

6.2 Participate in learning to update knowledge and 
practice, targeted to professional needs and school 
and/or system priorities.

6.3 Contribute to collegial discussions and apply 
constructive feedback from colleagues to improve 
professional knowledge and practice.

6.4 Undertake professional learning programs designed to 
address identified student learning needs.

7 – ENGAGE PROFESSIONALLY WITH COLLEAGUES, PARENTS/CARERS AND THE COMMUNITY
# DESCRIPTORS EVIDENCE EXAMPLES

7.1 Meet codes of ethics and conduct established by 
regulatory authorities, systems and schools.

7.2 Understand the implications of and comply with 
relevant legislative, administrative, organisational and 
professional requirements, policies and processes.

7.3 Establish and maintain respectful collaborative 
relationships with parents/carers regarding their 
children’s learning and wellbeing.

7.4 Participate in professional and community networks 
and forums to broaden knowledge and improve 
practice.
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Presenting examples of evidence
APPENDIX 3 

Curriculum extracts 

History / Year 5 / Historical Skills / Historical questions and research 

 
Content description 

Elaborations 

Identify and locate a range of relevant sources 
� using internet search engines, museums, library catalogues and indexes 

to �nd material relevant to an inquiry (for example primary sources such 

as stories, songs, diaries, o�cial documents, artworks) 

� understanding the internet domain names ‘com’, ‘edu’, ‘gov’ as indicators 

of the provenance of a source 

� visiting a local cemetery and surveying the graves to �nd clues about the 

patterns of settlement, ages and causes of death in the local area
 

 
History / Year 5 / Historical Knowledge and Understanding / The Australian Colonies 

 
Content description 

Content description 

The role that a signi�cant individual or group played 

in shaping a colony; for example, explorers, 

farmers, entrepreneurs, artists, writers, 

humanitarians, religious and political leaders, and 

Aboriginal and/or Torres Strait Islander peoples. 

� investigating the contribution or signi�cance of an individual or group to 

the shaping of a colony in the 1800s (for example groups such as 

explorers or pastoralists; or individuals such as Blaxland, Lawson and 

Wentworth, G.J.Macdonald, Elizabeth and John Macarthur, Caroline 

Chisholm, Saint Mary Mackillop, Peter Lalor, James Unaipon)
 

� exploring the motivations and actions of an individual or group that 

shaped a colony 

 

 
 

 
Letter to parents 

 

25 March 

Dear Parent/Carer  

On 23 April, we will be visiting Cading Memorial Cemetery as part of their local history study.   

The purpose of this field trip is for students to: 

� gain knowledge on how to collect and classify their own research information 

� demonstrate historical skills in analysing, interpreting, synthesising and evaluating the relevant data. 

The activity will be led by Ms J…, the class teacher, assisted by the teacher aide, Ms K …..  

Students will be transported to and from the school to the Cemetery by bus, departing no later than 8.00 am and 

returning no later than 12.30 pm. The bus trip takes 20 minutes each way. 

Students will work in groups of 5-6 to observe, record, sketch. They will be using clipboards, paper and pens/pencils. 

This field trip has been classified as low risk. Students will be outdoors, walking between and among graves. The 

cemetery is generally well-kept with grass kept short, shrubs pruned and obstructions removed. There may be some 

trip hazards and possibility for insect bites/stings. Students with known allergies to insect bites/stings should be 

applied with repellent before leaving home and should bring approved medications. Students are expected to wear 

their sports uniform, including comfortable sturdy shoes. Hats and sunscreen will be required. 

Students will have recess break at the site so will need to bring a suitable drink (water or juice) and healthy snack to 

eat.  

The excursion will cost $5.00 per student to cover the cost of the bus fare 

Request for parent supervisors  

It would be appreciated if you could support this activity by making yourself available to accompany the class on this 

field trip. Students will benefit greatly if they are able to complete activities in small supervised and supported 

groups rather than in a large group with only Ms J and Ms K present. Volunteers can meet the class at the cemetery 

at approximately 8.20 am if they do not wish to travel on the bus. 

 

If you wish for your child to participate in the activity, please complete the attached consent and volunteer form and 

return it to:  

Ms J ……., Year 5 teacher, Cading School, by 29 March 

For further information about the activity, please contact (Ms J ….) on (031 987 423). 

 

Yours sincerely 

 

Principal 

There are no specific procedures, 
requirements or templates for presenting 
examples of evidence. Provisionally 
registered teachers are advised to discuss 
options with their Principal or mentor/
supervisors early in the process to avoid 
spending unnecessary time compiling 
and collating excessive material.

The following examples are included to 
illustrate just two of the many possible 
approaches provisionally registered 
teachers may take when presenting 
their examples of evidence.



Sample activity 
Field trip to cemetery as part of history unit

Professional reading (from workshop) 

Adapted from: ‘The value and role of cemeteries: designing a possible methodology for teaching heritage to 

history learners’ by Pieter Warnich  

Yesterday and Today, No.5 Vanderbijlpark  2010 (On-line version ISSN 2223-0386) 

The value of researching local cemeteries is that it reveals the public face of the people of a community or 

local area. Gravestones can reveal an abundance of information on earlier inhabitants who played a role in a 

specific community or particular area. Important personal information of the deceased can be seen on 

gravestones, such as names and surnames, dates of birth and death, the reason of death, the trade and 

occupation and country of birth. Other data that gravestones further reveal is infant and child mortality rates, 

the size of families, the effects of epidemics and the impact of war, the name of the stonecutter, the types of 

stone used in the head and footstones, the nature of the epitaph, the types and styles of the carving and 

lettering and the motifs used for the tombstone design. These are all valuable primary and tangible source 

evidence that supports the learning and teaching process by adding on more information to the written word 

in textbooks and the teachers' oral explanations in class. 

The combination of the concrete outside world and the inside of a classroom leads to a more personal 

experience with the learning material. Learners will not only gain an awareness of the actual texture, size, 

shape and weight of the gravestones, but the information on the head and footstones will also help them to a 

better understanding of the past. Research in local cemeteries creates numerous opportunities for group and 

enquiry-based activities where learners will gain knowledge on how to collect and classify their own research 

information. All these skills will in the end significantly broaden the learners understanding of history as a 

discipline and allow them to see themselves as apprentice historians. 

The value of "doing" heritage in local cemeteries helps learners to become more aware of the contribution 

that each culture group made in the inception and development of their community. … By realising the 

contribution that each culture group made to the community, it will further enable learners to evaluate the 

wider issues and affairs of the country's history with more knowledge and deeper insight. 

The value of local cemeteries as heritage sites furthermore lies in the fact that it exposes learners to history's 

interrelationship with oral history and other subject disciplines such as geology, geography, archaeology, 

genealogy and tourism. … 

When the worksheet for a visit to a cemetery is being designed, it should make provision for: 

• activities that are aimed at the attainment of the formulated learning outcomes; 

• a systematic and clear layout with a high degree of technical care; 

• a variety of activities that takes into consideration the level of development of the particular learners; 

• open and close ended questions that will allow the learners to develop different historical skills; 

• activities that make provision for the integration of the different subject disciplines; 

• the assessment instrument together with the assessment criteria that are going to be applied; 

• an opportunity for reflection for the learners at the end of the visit; and 

• follow-up activities. 

After the visit to a cemetery it is essential to do follow-up work. It contributes to a reinforcement and 

consolidation of the skills, ideas and information that were acquired during the visit. During this stage the 

learners should be encouraged to discuss with their classmates what they have experienced and seek 

answers to the problems they might have encountered. The teacher should summarise the main findings of 

the different groups and rectify any misunderstandings that might exist. Students can apply the assessment 

criteria to the work of each group….  When groups assess each other, it has, amongst others, the advantage 

that it develops the learner's ability to function in a group where emphasis is placed on interpersonal and 

communicative skills. Reflective learning also occurs during group assessment and learners also adopt a 

more critical disposition towards their own learning. They accept more responsibility for their own learning by 

looking for ways to improve the learning efforts.  

The follow-up process can include composition of a class record of what the various groups have 

discovered. An opportunity can also be created for creative self-expression were learners can put together a 

general display of graphs, photographs and sketches accompanied by written texts, which will contribute to a 

total picture of the heritage visit. As a further motivation to produce high quality work, these efforts can be 

exhibited at a place in the school for all the learners to see. 

 

Our Local History - Unit Overview  

This unit provides opportunities for students to investigate aspects of local history such as: 

� the origins and backgrounds of people in the local community 

� the contribution of people and associated places and events to community heritage, 

� the original Aboriginal nations and boundaries 

� changes to people and places in the region as a result of colonisation 

� continuing and changing roles, traditions, practices and customs in the local community  

� the diversity of groups within and across communities 

 
The unit focuses on historical inquiry and the ways in which information about the past can be gathered. 

Students will use information reports, recounts, procedural recounts, brainstorming, mapping, matrices, 

timelines, concept maps, retrieval charts, diagrams, family trees, guest speakers and artefacts. 

 
Topic 

Understandings Activities 
Assessment 

Exploration and settlement 

� What attracted settlers 

to the region? 

� Who were the early 

settlers? 

� Analysing and 

interpreting a range of 

primary, secondary and 

visual sources of 

information 

� Using evidence to draw 

conclusions 

� Constructing an 

historical narrative 

� Constructing a timeline 

� Identifying issues in the 

past 

� Read extracts from primary sources to �nd 

out about some of the major personalities 

involved in the settlement. 

� Make a timeline of the main events 

� Brainstorm the problems that the various 

groups in the settlement might have 

encountered (women, farmers, 

Aborigines) 

� Compare these suggestions with the 

indications from the recounts.  

 

Map of the settlement area 

including heritage sites, 

Aboriginal place names 

 

Life in the settlement  

� What was it like? 

� Describing di�erent 

viewpoints, ways of 

living and belief systems 

in the community. 

� Explaining how shared 

customs, practices, 

symbols, languages and 

traditions in communities 

contribute to community 

identities 

� Using �eld trips to 

collect and interpret 

evidence 

� Bring and present to the class old 

photographs or household items dating 

from the nineteenth century 

� Create a pictorial table that shows old 

style items and their modern equivalents. 

� Use materials from the museum and 

library to explore the roles and 

occupations of people who settled the 

area.  

� Identify the challenges people living at the 

settlement faced such as preserving 

foods, growing plants, having a fresh 

water supply. 

� Undertake a �eld trip to the heritage 

section of the local cemetery. Use 

headstones to �nd occupations, life spans, 

popular names, causes of death and 

details of events that have occurred in the 

local community. 

Field trip worksheet 

(Attached) 

 

Understanding traditional 

lifestyles  

� What did the early 

settlers learn and what 

attitudes did these 

settlers form about 

traditional Aboriginal 

lifestyles? 

� Using evidence to draw 

conclusions 

� Constructing an 

historical narrative 

� Identifying issues in the 

past 

� Examining the changes 

to people and places as 

a result of speci�c 

events 

 

� Investigate Aboriginal place names and 

food sources in the local area. 

� Read diaries from the time of colonisation 

to �nd out about the types of contact 

between Aboriginal people and the settlers 

� Listen to stories from local Aboriginal 

representatives describe how the ways of 

the past were changed as a result of 

European settlement. 

Summary of changes 

outlined by guest speakers 

from the local Aboriginal 

community. 

 

 

Curriculum extracts 

History / Year 5 / Historical Skills / Historical questions and research 

 
Content description 

Elaborations 

Identify and locate a range of relevant sources 
� using internet search engines, museums, library catalogues and indexes 

to �nd material relevant to an inquiry (for example primary sources such 

as stories, songs, diaries, o�cial documents, artworks) 

� understanding the internet domain names ‘com’, ‘edu’, ‘gov’ as indicators 

of the provenance of a source 

� visiting a local cemetery and surveying the graves to �nd clues about the 

patterns of settlement, ages and causes of death in the local area
 

 
History / Year 5 / Historical Knowledge and Understanding / The Australian Colonies 

 
Content description 

Content description 

The role that a signi�cant individual or group played 

in shaping a colony; for example, explorers, 

farmers, entrepreneurs, artists, writers, 

humanitarians, religious and political leaders, and 

Aboriginal and/or Torres Strait Islander peoples. 

� investigating the contribution or signi�cance of an individual or group to 

the shaping of a colony in the 1800s (for example groups such as 

explorers or pastoralists; or individuals such as Blaxland, Lawson and 

Wentworth, G.J.Macdonald, Elizabeth and John Macarthur, Caroline 

Chisholm, Saint Mary Mackillop, Peter Lalor, James Unaipon)
 

� exploring the motivations and actions of an individual or group that 

shaped a colony 

 

 
 

 
Letter to parents 

 

25 March 

Dear Parent/Carer  

On 23 April, we will be visiting Cading Memorial Cemetery as part of their local history study.   

The purpose of this field trip is for students to: 

� gain knowledge on how to collect and classify their own research information 

� demonstrate historical skills in analysing, interpreting, synthesising and evaluating the relevant data. 

The activity will be led by Ms J…, the class teacher, assisted by the teacher aide, Ms K …..  

Students will be transported to and from the school to the Cemetery by bus, departing no later than 8.00 am and 

returning no later than 12.30 pm. The bus trip takes 20 minutes each way. 

Students will work in groups of 5-6 to observe, record, sketch. They will be using clipboards, paper and pens/pencils. 

This field trip has been classified as low risk. Students will be outdoors, walking between and among graves. The 

cemetery is generally well-kept with grass kept short, shrubs pruned and obstructions removed. There may be some 

trip hazards and possibility for insect bites/stings. Students with known allergies to insect bites/stings should be 

applied with repellent before leaving home and should bring approved medications. Students are expected to wear 

their sports uniform, including comfortable sturdy shoes. Hats and sunscreen will be required. 

Students will have recess break at the site so will need to bring a suitable drink (water or juice) and healthy snack to 

eat.  

The excursion will cost $5.00 per student to cover the cost of the bus fare 

Request for parent supervisors  

It would be appreciated if you could support this activity by making yourself available to accompany the class on this 

field trip. Students will benefit greatly if they are able to complete activities in small supervised and supported 

groups rather than in a large group with only Ms J and Ms K present. Volunteers can meet the class at the cemetery 

at approximately 8.20 am if they do not wish to travel on the bus. 

 

If you wish for your child to participate in the activity, please complete the attached consent and volunteer form and 

return it to:  

Ms J ……., Year 5 teacher, Cading School, by 29 March 

For further information about the activity, please contact (Ms J ….) on (031 987 423). 

 

Yours sincerely 

 

Principal 

Field study preparation - checklist 

� Visit the cemetery beforehand to determine beforehand which tombstones are of particular 

interest.  � Allowing for half a day to complete the cemetery visit, work out the number of tasks to be 

completed, the size of the groups and the size of the survey area.  

� Complete school excursion requirements eg risk assessment 

� Contact parents/carers about the cemetery trip. Include a request for some parents/carers to 

accompany class for added safety and support. 

� Discuss appropriate behaviour and safety issues with students the day before visiting the 

cemetery.  
� Discuss the relevant cultural, family and religious values and how these must be respected. 

� Ask students to collaboratively build a code of behaviour to follow when visiting historic sites such 

as the cemetery. Encourage students to add their own rules to the code: 

 

• Treat historical places with respect, because …  

• Some places have relics that are easily broken so we …
 

• It is important to leave the place as you found it because …
 

• Some sites have items that may fall or break so …
 

• We only take the things we brought with us because …
 

 � Stress to students that they must stay away from any areas used for present-day burials. 

 

Supporting documents provided with this annotation/description/reflection include: 

1. Workshop reading – Descriptors 2.1, 6.2

2. Unit overview – Descriptors 2.4, 3.1, 3.2, 3.3

3. Curriculum extracts – Descriptors 2.2

4. Field study preparation checklist – Descriptors 4.2, 6.4 

5. Risk assessment including cemetery photos – Descriptors 4.4, 7.2, 7.3

6. Cemetery worksheet – Descriptors 1.3, 1.4, 1.5, 2.5, 3.3

7. Permission letter – 7.2, 7.3, 4.4, 3.7

8. Email from a parent who assisted with the excursion – Descriptors 4.2, 7.3

At the end of last year I decided my lack of knowledge of the history curriculum and 

history pedagogy was a concern.  Because it was also a new area for many of my colleagues 

it was difficult to get support in the staffroom. I decided to join the History Teachers 

Association as a means of engaging more with the subject. Shortly after I joined there was 

an opportunity to attend a three hour workshop on engaging with the local environment. 

The workshop was excellent, providing me with lots of ideas for using the local area as 

a means of helping students relate to history and history concepts (Attachment 1 - 

Workshop reading).

As a result of the workshop I decided to organise an excursion to the nearby historical 

cemetery for my Year 5 class as part of our unit on the region’s early settlers 

(Attachment 2 – Unit overview and Attachment 3 - Curriculum extracts). To make sure 

I didn’t miss important organisational details I developed a field study preparation 

checklist (Attachment 4). I visited the cemetery myself first to determine its 

suitability as a location, both as a source of content and as a safe, relatively risk 

free environment and completed the required risk assessment (Attachment 5 - Risk 

assessment and photos). The old section of the cemetery (pre 1920) had great 

potential as a source of information about mortality rates and causes, family sizes, 

name trends, and economic status.

While I was checking the cemetery I also took the opportunity to develop some 

questions related to the information available on the headstones. I refined the 

questions and developed an excursion worksheet (Attachment 6 - Worksheet) based 

on the questions and related curriculum content. The worksheet provided a great 

opportunity to incorporate some subject specific literacy and numeracy activities 

(2.5) because of the need to tally, determine average ages, and interpret information 

on the headstones (including rhymes, quotes). To cater for individual learning needs 

and to create leaning challenges the worksheet included optional tasks. 

A letter was sent home to parents (Attachment 7), describing the excursion and 

the reason for it and outlining requirements. Parents were also invited to attend, 

to provide support and for their own interest.

Because the worksheet also included a research element, students had until the 

end of the week to hand it in for marking. I developed a marking criteria sheet with 

the class prior to the field trip. We used this as a basis for discussion in the two 

following lessons to check the extent to which groups had been able to collect the 

required answers and for groups to provide feedback to each other (2.3, 5.1, 5.3). 

My later analysis of completed worksheets revealed that the responses were 

generally clear and accurate although a number of students struggled with the 

average age or death calculation and how to work out ages from birth and death 

ranges so I will need to revise this during maths lessons (5.2, 5.4)).

Four parents accompanied the class and provided invaluable assistance in guiding 

children to key sources of information. One of the parents wrote to the principal 

(with a cc to me) to commend the organisation and content of the activity and 

the respectful behaviour of the students on the day (Attachment 9 – Email 

from parent).

ILLUSTRATION 1: EVIDENCED-BASED REFLECTION
Using a single activity to address multiple APST descriptors

This example serves as an illustration only. 

It shows how one quality item/activity can provide 
evidence for a range of descriptors if it has been 
appropriately annotated to explain, justify or 
reflect on practice. 

In this example the teacher has used details of a 
school excursion to address multiple descriptors 
across the Standards. The teacher has provided 
a reflective account (annotation) and attachments 
to provide a context for the work (what, why and 
when); and to explain links between the evidence 
and the specific descriptor/s.

A tally of the descriptors mentioned by the 
teacher in the reflection/annotation would reveal 
that the teacher would have to provide additional 
evidence, including evidence of student learning 
and observation of her teaching, to ensure 
all descriptors are addressed more than just 
superficially. 

Teacher’s annotation

Supporting documents



Standard 4 example – Use of ICTs 

 
Cading School has a policy that covers the use of ICTs including mobile phones. The main features 

are that: 
 

� Students must display courtesy, consideration and respect for others whenever they are using 

personal technology devices. 

� Personal technology devices like cameras, digital video cameras or MP3 players will be 

confiscated by school staff. Devices potentially containing evidence of criminal offences may 

be reported to the police. 

� Devices approved by the school must be turned off and out of sight during assemblies or 

classes unless directed otherwise by the teacher.  

� Personal technology devices may be used at morning tea and lunch breaks and before and 

after school. 
� Students must not record images or voices or send messages unless it is part of a classroom 

activity and consent has been provided by the teacher and others involved. 

� Even where permission is obtained for recording, the school will not tolerate images or sound 

captured by personal technology devices being disseminated to others, if it is done for the 

purpose of causing embarrassment to individuals or the school, for the purpose of bullying or 

harassment, including racial and sexual harassment. 

 

The biggest issue for me is that mobile phones are increasing ly p
revalent and many of my students have 

them in the classroom. Parents provide mobile phones to their children
 for safety and other reasons

, so 

they are not banned by the s
chool. However they are expected to be

 turned off and out of sight as 

highlighted in the policy extract ab
ove. It is an ongoing battle to

 implement this policy as students put
 their 

phones on silent rather than t
urning them off, and frequently bring the

m out when I am occupied working 

with small groups etc. I have talked to my class many times about self-control, following rules and about 

responsible social behaviour (D
escriptor 4.5). So far there have been no inc

idents of bullying or harassment 

that I am aware off, but the phones are a
 constant source of distractio

n.

Email to Principal from parent accompanying Year 5 to Cading Cemetery 

Dear Mr xxxx 
Last Friday I had the opportunity to accompany Ms J and her Year 5 class to Cading Memorial 

Cemetery as part of the history program. I must compliment Ms J on her organisation, the quality of 

the worksheet the students used, but mostly on how well the students behaved during the visit. While 

they were obviously very interested and involved in the activities, they were also respectful of the 

environment. There was no running around or clamouring on the graves or monuments or excessive 

noise. Ms J reminded them about respect when they got off the bus, and she only had to speak to two 

boys during the time we were at the cemetery. Ms J obviously has established very clear behaviour 

routines with her class. I also appreciate the fact that Ms J invited parents to participate in the excursion. Not only was it an 

opportunity to support the children but it was also a fascinating experience from an historical point of 

view. I learnt a lot about local history that I was completely unaware of, including how valuable 

cemeteries are as a source of information. 
 

Regards 
M …..  
 

  

-  
 

 

 

This letter confirms that I am able to demonstrate the following elements of Standard 

4 - establish and maintain orderly and workable routines to create an environment where 

student time is spent on learning tasks (4.2) and establish and implement inclusive and 

positive interactions to engage and support all students in classroom activities (4.1).

The letter is also an example of how I establish and maintain respectful collaborative 

relationships with parents/ carers regarding their children’s learning and wellbeing (7.3).

Sample 
Documents annotated to show achievement of Standard 4 descriptors

ILLUSTRATION 2: EVIDENCED-BASED REFLECTION
Presenting a range of annotated documents to demonstrate a specific Standard

This example serves as an illustration only. 

It shows how a teacher has provided different examples 
annotated to show how s/he addresses the descriptors 
of just one Standard, in this case Standard 4 - Create and 
maintain supportive and safe learning environments.

The evidence examples (as per Appendix 1) provided by the 
teacher include:
•	 Documented or observed management of student 

behaviour including implementation of clear 
expectations, protocols and/or rules and consequences 
(4.1)

•	 Documented and/or observed implementation of 
classroom management strategies, including entering/
exiting the room, interactions and moving in the 
classroom during lessons (4.2)

•	 Notes which reflect on explicit teaching and learning 
strategies to promote safe, responsible and ethical use 
of ICT in learning and teaching (for example, awareness 
of cyber bullying, harassment, appropriate use of text 
messaging) (4.5)

•	 The reporting of issues or incidents to appropriate 
personnel (4.4)

•	 Lesson and/or fieldwork plans which show that the 
teacher knows and understands the concept and 
implications of risk management and can clearly identify 
risks (4.4)

The teacher could use the same approach to evidence 
each of the remaining Standards, or use a variety of 
approaches including using one quality item/activity such 
as an annotated teaching and learning program to provide 
evidence for a range of descriptors.

The evidence mapping template (Appendix 2) enables 
teachers to identify the key evidence (as per Appendix 1) 
provided to address each descriptor.

Teacher’s annotation

Teacher’s annotation

Risk Assessment – Cemetery Field Trip 

The following information must be provided 

� activity details (date, locations 

etc) 

� inherent risk level of the activity 

� identification of the hazards and 

risks 

� level of supervision and 

qualification of leaders 

� explanation of the planned 

control measures  

Cading Memorial Cemetery 

History field trip - 23 April  

8.00 am to 12.30 pm 

27 Year 5 students 

Level 2 risk – trip hazards, fallen masonry, 

insect bites/stings (photos included below) 

1 class teacher, 1 teacher aide, 4 parents 

5 groups of 5-6 students in each supervised 

by one adult. Class teacher circulating 

between groups 

Parent/carers must be contacted to 

� provide information about the 

nature of the activities 

� obtain written permission for the 

child to participate in the 

activities  

� obtain information about any 

condition (e.g. physical or 

medical) that may impair a 

student’s capacity to safely 

participate in the activities. 

 
Field trip information and permission note 

sent home 20 March, with return date 27 

March  

 
Two students identified with potential allergic 

reaction to insect bites. Parents 

accompanying both students 

Staff members organising school excursions 

must also obtain 

� a copy of the charter permits 

held by bus operators  

� a copy of the bus driver’ licence 

� prior permission is obtained from 

property owners  

 

 
Copies of documentation supplied by bus 

company 15 April  

 
Permission from Cading Memorial Cemetery 

Trust received 14 April  

 

 

 

 

 

 
 



Email to Principal from parent accompanying Year 5 to Cading Cemetery 

Dear Mr xxxx 
Last Friday I had the opportunity to accompany Ms J and her Year 5 class to Cading Memorial 

Cemetery as part of the history program. I must compliment Ms J on her organisation, the quality of 

the worksheet the students used, but mostly on how well the students behaved during the visit. While 

they were obviously very interested and involved in the activities, they were also respectful of the 

environment. There was no running around or clamouring on the graves or monuments or excessive 

noise. Ms J reminded them about respect when they got off the bus, and she only had to speak to two 

boys during the time we were at the cemetery. Ms J obviously has established very clear behaviour 

routines with her class. I also appreciate the fact that Ms J invited parents to participate in the excursion. Not only was it an 

opportunity to support the children but it was also a fascinating experience from an historical point of 

view. I learnt a lot about local history that I was completely unaware of, including how valuable 

cemeteries are as a source of information. 
 

Regards 
M …..  
 

  

-  
 

 

 

This letter confirms that I am able to demonstrate the following elements of Standard 

4 - establish and maintain orderly and workable routines to create an environment where 

student time is spent on learning tasks (4.2) and establish and implement inclusive and 

positive interactions to engage and support all students in classroom activities (4.1).

The letter is also an example of how I establish and maintain respectful collaborative 

relationships with parents/ carers regarding their children’s learning and wellbeing (7.3).

ILLUSTRATION 2: EVIDENCED-BASED REFLECTION
Presenting a range of annotated documents to demonstrate a specific Standard

Risk Assessment – Cemetery Field Trip 

The following information must be provided 

� activity details (date, locations 

etc) 

� inherent risk level of the activity 

� identification of the hazards and 

risks 

� level of supervision and 

qualification of leaders 

� explanation of the planned 

control measures  

Cading Memorial Cemetery 

History field trip - 23 April  

8.00 am to 12.30 pm 

27 Year 5 students 

Level 2 risk – trip hazards, fallen masonry, 

insect bites/stings (photos included below) 

1 class teacher, 1 teacher aide, 4 parents 

5 groups of 5-6 students in each supervised 

by one adult. Class teacher circulating 

between groups 

Parent/carers must be contacted to 

� provide information about the 

nature of the activities 

� obtain written permission for the 

child to participate in the 

activities  

� obtain information about any 

condition (e.g. physical or 

medical) that may impair a 

student’s capacity to safely 

participate in the activities. 

 
Field trip information and permission note 

sent home 20 March, with return date 27 

March  

 
Two students identified with potential allergic 

reaction to insect bites. Parents 

accompanying both students 

Staff members organising school excursions 

must also obtain 

� a copy of the charter permits 

held by bus operators  

� a copy of the bus driver’ licence 

� prior permission is obtained from 

property owners  

 

 
Copies of documentation supplied by bus 

company 15 April  

 
Permission from Cading Memorial Cemetery 

Trust received 14 April  

 

 

 

 

 

 
 

This risk a
ssessment page 

is an exam
ple of ho

w I maintain st
udent wellbeing a

nd safety
 in differ

ent conte
xts 

(4.4), in 
this case

 by implementing bo
th school

 and legi
slative re

quirements. 

 

1 

Extract from Behaving responsibly (Cading School), and classroom rules  

 
Staff, students and parents/carers share clear and consistent expectations and understandings for 

responsible student behaviour. School rules promoting safe, responsible and respectful behaviour have been 

agreed upon and endorsed by all staff and the school community.  

Students are taught directly the behaviours they are expected to demonstrate at school.  A matrix is 

available that outlines general rules and behavioural expectations in all school settings including classrooms, 

the playground, access areas, toilets and external footpaths surrounding the school.  

Teachers are encouraged to involve students in creating rules and expectations for particular situations. 

These rules should be consistently applied and reinforced. 

A formal recognition and monitoring system has been developed including the use of positive notice cards 

and targeted behaviour support.   This reinforcement system is designed to increase the quantity and quality 

of positive interactions between students and staff. All staff members are trained to give consistent and 

appropriate acknowledgement and rewards. When unacceptable behaviour occurs, students experience 

predictable consequences.  

 

 

 
5J - Our Classroom Rules 

� Enter and exit room quietly and orderly 

� Follow instructions straight away  

� Be in the right place at the right time 

� Keep hands, feet and objects to yourself 

� Ask permission to leave the classroom 

� Complete set tasks 

� Be involved in classroom activities 

� Respect others’ personal space and property  

� Use polite language 

� Talk in turns 

� Be a good listener 

� Be a problem solver 

� No bullying 

� No using electronic equipment except when the teacher directs it 

 
 
 

Some of the stra
tegies I use t

o manage when students 
forget some of these ru

les are verbal
 warnings, 

moving the stud
ent to anothe

r seat or chan
ging the seati

ng plan, and pr
oviding positive

 reinforcement for 

good behaviour
 including prai

se. Sometimes I send a no
te home in the stude

nt’s diary and 
occasionally I 

refer a stude
nt to lunchtim

e detention (D
escriptor 4.2)

.

When a student
 exhibits more disturbing

 behaviour suc
h as fighting , using ob

scene languag
e or behaving 

in an unsafe m
anner I refer 

the behaviour 
to the appropr

iate support st
aff as per the

 school’s beha
viour 

management policy (Descriptor 4.4)
.

These rules are
 what 5J came up with when we discussed c

lassroom behaviour and
 expectations 

at the 

beginning of t
he year (Descriptor 4.2)

 as per the h
ighlighted extract 

in the Behaviour Management plan.

Teacher’s annotation

Teacher’s annotation

Teacher’s annotation
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07 3377 4777
or call 1300 720 944

Professional Standards  Unit 
Queensland College Of Teachers 
GPO Box 702  
Brisbane Qld 4001

enquiries@qct.edu.au

Contact us

www.qct.edu.au

The Australian Professional Standards for Teachers were endorsed 
by Australia’s Education Ministers in December 2010 and released by 
Australian Institute for Teaching and School Leadership in February 2011. 11
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